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Abstract 
Globalization the new trend in international trade has come to stay. Localization of the 
curriculum is a trend that goes side by side with the trend towards globalization. This 
paper attempts to x-ray how participatory curriculum development for agriculture 
education and training could help to globalize the teaching and learning of agriculture 
and hence promote national growth and productivity. The paper discussed what 
participatory curriculum development are a!! about, its characteristic, benefits and 
constraints towards its application. 

Introduction 
The major challenges facing the world today especially the developing nations like Nigeria include 

ensuring food security, managing the environment in a sustainable manner, rate of population growth and 
urbanization, meeting health, education and literacy needs and eliminating poverty. Meeting those challenges 
according to Crowder (1997) requires information, knowledge and participatory process of social change that 
are global in nature. 

Globalization in its literal sense according to Quereshi (1996) is the process of transformation of local or 
regional phenomena into global ones. It can also be described as a process by which people of the world are 
unified into a single society and function together. It is a process of combination of economic, technological, 
social, cultural and political forces. Palmer (2002), noted that globalization is often used to refer to economic 
globalization that is integration of national economics into the international economy through trade, foreign 
direct investment, capital flows, migration and the spread of technology. 

It had become obvious that the contemporary global economy is information intensive. Mansaray 
(2002) asserted that this development is a matter not only of the flow of capitals and trade but also access to 
knowledge. In other words, the amount of knowledge accessible to an individual/nation determines its level of 
development. The accessibility of every able individual to information therefore will be of greater advantage. 

At the heart of most development programmes whether they are oriented towards agriculture, ,health, 
nutrition or finance, is an attempt to bring about change in people or learner. The change should result in a 
person or learner having an increase capacity to make decisions, to choose implements and evaluate strategies 
effectively utilizing the available resources. Provision of educational programmes in an institutional context 
requires some sort of basic structure and the underlying framework of this structure is the curriculum. 

Curriculum, according to Crowder (1997) is generally understood as the courses or programmes of 
study offered by an educational institution. According to Crowder, a major influence on a curriculum is the 
philosophical framework or the curriculum development process itself. The contrasting framework or models of 
curriculum development are the classical or rational model and the participatory or interactive approach. 

A recent study of agricultural education and training in sub-Sahara African by Wallace, Mulhall and 
Taylor (1996) noted that many agricultural education curricula which are classical in nature have short- comings 
in that they are rigid and inflexible not only in structure and content, but also in the way in which they are 
developed. The study found out that many curricula are unresponsive to socio-economic and technological 
changes in the rural sector and are inappropriate for the local context. Further, many curricula do not involve any 
form of systematic training need analysis and often adopt delivery mode and mechanisms that fail to suit the 
reality of the situation of people working in the rural areas, hence an approach termed participatory curriculum 
development (PCP) is emerging which may help to achieve a balance between the demands of both global and 
local 
Contexts 

 
Participatory Curriculum Development for Agriculture Education:  An Overview 

Agricultural practices arc mainly rural-based and a critical reflection on curriculum development 
should draw attention to the nexus between curriculum and sustainable agricultural and rural development. The 
current curriculum for many agricultural education institutions is based on a high-input, fossil-fuel intensive 
agricultural production model. It is structured into discrete disciplines which tend to focus on large-scale, single-crop 
agricutlural production systems designed to dominate the environment. Little attention is paid to an 
interdisciplinary, farming systems perspective or to resource conserving technologies and practices. Small farm, 



polyculture systems and their sustainable production needs are often ignored (Crowder 1997). 
Education systems that can prepare students to understand the complexity of agro-ecological systems and to 

contribute to sustainable agricultural production will require a new approach to curriculum development which 
is participatory. Crowder (1997) saw participatory curriculum development (PCD) as one that incorporates 
farmers, agriculture/ business people, consumers, policy makers along with educational managers, teachers and 
students as part of a curriculum design team. It will require broadening the curriculum lo include knowledge, skills, 
and attitudes about the social-economic and political factors of agricultural production as well as the biological 
and ecological factors. Food & Agric. Organization (1991) observed that in PCD, a holistic approach needs to be 
applied when integrating the concept of sustainable development into the curricula as it has a multidimensional 
scope related not only to technological concerns, but also lo economic, social, cultural, and ecological and policy 
matters. Taylor (1999) noted that PCD seeks to identify all the stakeholders who may contribute to the ultimate aim 
of education. He referred to the stakeholders as: 

1. Insiders: those who have an intimate knowledge of the educational system - such as teachers, 
learners, and material producers etc. 

2. Outsiders" such as farmers' extension workers, employers, policy makers, learner's parents, 
educational experts and funders. 

Taylor further noted that PC.'D calls for radical changes lo the hierarchical curriculum development 
approach. The a i m is to develop a curriculum from (he exchange of experience and information between the various 
stake holders. 

PCD seeks to involve all the stakeholders in full curriculum construction, not just in the subject matter 
being taught but also the experiences and activities that the learners will engage in; during the course. 

PCD seeks to explore with the stakeholders collectively or individually their views about the desired 
learning objectives and the processes necessary to achieve those objectives. Rather than involving only a small 
select group of experts, Pretty, Uuijt, Thompson and Scoones (1996) emphasized the link between participation 
and effectiveness of learning. Chamber (1997) noted that learning can help rural people to analyse, plan, take action, 
monitor and evaluate a range of issues and activities. Taylor (1999) explained that with the recent increasing interest 
in experiential and learner oriented education, learners are encouraged to take responsibility for their own learning 
and at the same time, there has been more recognition that teachers and trainers should have an input into what they 
teach as well as how they leach it. 

Curriculum development, however, still tends to remain the responsibility of a few, an elite group located 
at the top of a hierarchy. The idea of other stakeholders having clearly identified roles in curriculum development 
in most developing countries is uncommon. 

PCD approach is more flexible, accommodating the demands, needs and expectations of stakeholders. This 
does not mean that PCD is unsystematic. It still attaches due importance to a structured means of planning, 
implementation and evaluation, involving different stakeholders in appropriate ways in each activity (Taylor 1999). 

Characteristics of Participatory Curriculum Development (PCD) 
The new approach to curriculum development has the following characteristics as outlined by Crowder(1997). 

Philosophical Frameworks: - The new approach recognizes that there are philosophical frameworks and internal and 
external demands that influence the curriculum development process. Consistency is sought between internal and 
external demands in the final product. 

Participatory Approach: - It emphasis a participatory mode of action based on an inventory of stakeholder groups and 
the nature of (heir interests and in an interactive manner, elicits their input to the curriculum (e.g. through interviews, 
consultations, post-hoc evaluations). This process can be guided outside curriculum development "experts" or staff 
internal to the educational institution. It recognizes the need for concrete participation by curriculum stakeholders and 
makes provisions for their ongoing involvement in curriculum innovation. It also recognizes the key role of leaching 
staff and the need to develop their skills to carry out curriculum development and to evaluate/monitor the outcomes. 

 

Systematic Approach: - PCD follows a systematic planning approach and structure for decision making and action as 
well as a logical sequencing of curriculum development phases without being rigid. This includes the systematic 



sharing of knowledge and information among stakeholder groups. It also includes the preparation by the curriculum 
development team of an action plan for managing the curriculum process which identifies the human and financial 
resources available and needed to cany out the plan. 

Relevant to Local/Regional Development: - Localization of the curriculum is a trend that goes side by side with the 
trend towards globalization. In terms of incorporating agro ecology and sustainability into the curriculum, this 
means studying agricultural systems at different levels of complexity that is, on - farm biological interactions, farm 
families and communities, watersheds and ecosystems and broader socio-economic and environmental systems 
including global ones. It also means "inserting" local and regional development problems into the curriculum in 
practical ways. 

Curriculum-led Change: - A new approach to curriculum development is change - oriented in that it introduces 
changes that have implications for institutions, for teachers and learners and for. a wide range of external clients". The 
curriculum is not a fixed product but a dynamic process,- i.e. it is an ongoing process that responds to changes in 
educational institution itself. 

Benefits of Participatory Curriculum Development (PCD) 
Researchers have shown that experiences with the PCD approach in the field from countries (South Africa, 

Vietnam) which have tried it reveal a number of opportunities or benefits from the use of the approach. Some of the 
opportunities are outlined below; 

<* Increased opportunities for networking of groups and individuals. There are increased opportunities for 
discussion and reflection with different stakeholders i.e. people and groups who have an interest in the training, 
this will help everyone learn and work together more effectively. 

*>      Inclusion of normally marginalized groups and individuals in negotiation and dialogue: - 
Some groups and individuals who do not normally have a "voice" such as women, poor people, or children 
may become included in negotiations and dialogue and they will benefit more as a result of training. 

*>      Increased opportunities for discussion and reflection. 

<* Increased chances for a successful outcome from the curriculum. PCD makes training more effective and 
the benefits i.e. the learning which takes place and the change in behaviour which results will be more 
sustainable. 

 Creation of a framework for a dynamic curriculum development process as a new linkages and lines of 
communication are established.   This results in greater satisfaction 
with your training programmes. 

 Increased motivation and commitment arising from the responsibility gained by stakeholders 
for various stages of the curriculum development process. 

Constraints of the Participatory Curriculum Development Approach 
PCD is change oriented and some problems can arise in implementing change. Sonic of the problems ;are as slated 

below: 
• Opposition  from certain groups and  lack of skills, knowledge and resources needed for  

change to take place. 
• Unrealistic expectations of stakeholders may be raised at an early stage and may not be met. 
• Involvement of stakeholders may be costly in terms of their time and efforts, considering their 

meager level of income. 
• Stakeholders involvement may be tokenistic in some cases, creating resentments. 
• Bringing groups of people together has logistical   implications that may be beyond the 

capacity of the training organizers. 
• Creation of a mechanism by which different stakeholders can work and interact on an equal 

basis   is   complex   as   a   result   of  different   perceptions,   experiences,   and   educational 
backgrounds and understanding of the wider curriculum development process. 

Conclusion 
Globalization the new trend in international trade has come to stay. The developed nations of the world with 



sound economic policies as a result of their Educational policies are in the lead of economic development. The 
implication of this on the developing nations especially Nigeria is that they must streamline their economic system 
through their educational policies, in order to be competitive in the global movement. 

PCD is change - oriented and at the heart of most development programmes, whether they are oriented towards 
agriculture, health, nutrition or finance, is an attempt to bring about change in people. In educational terms, change 
may come about in people's knowledge, understanding, skills, attitudes and behaviour. Participatory curriculum can 
help to achieve a balance between the demands of both global and local contexts in education of the people. 
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